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What should go on educators’ plates?



Buy-in



Beliefs of the Perfect Educator
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Linking Educator Beliefs and Wellbeing 
to Child Outcomes

Educator Beliefs, 
Attitudes, & Well-

Being

Relationships 
with students 
and parents

Delivery of a 
continuum of 

evidence-based 
programs & 

practices

School 
climate

Child social, 
emotional, 
academic 
outcomes



Academics

SOCIAL, 
BEHAVIOR 

& EMOTION

Physical 
Health

Social 
Functioning

Emotional 
and  

Behavioral 
Functioning

Whole-Child 
Perspective



What cross-cutting knowledge and skills 
promote success across the three main areas 

of life functioning as an adult?

• Professional work life

• Citizenship (civic engagement)

• Private life (parent, spouse, friend)



Interpersonal skills Emotional competence Motivation/
Sense of Purpose

Executive functioning

Why Social-Emotional Learning?



Why Social-Emotional Learning?

• Employability skills
– Self-motivation, time management, 

communication, problem solving, stress/emotion 
management, and relationship building



Positive Climates Provide the Context 
in Which ALL Humans Thrive
Critical
Attention to negative
Reactive, punitive
Unstructured
Neglectful 
Discouraging
“You’re not doing it right!”
“What’s wrong with you!”

Compassionate
Attention to positive
Proactive, supportive
Structured, organized
Attentive and responsive
Encouraging
“Great effort”
“You didn’t get it this but     

maybe next time!”



Positive Educator-Student Relationships

• Strong teacher-student 
relationships is the ultimate 
engagement strategy
– Increased sense of belonging 

and trust
– Greater achievement 

motivation and academic 
engagement

– Reduced problem behaviors
– Easier time correcting 

problem behavior



Acquisition of Self-Regulation Skills 

Ability to regulate 
thoughts, feelings, 
impulses, and behavior in 
pursuit of goals and 
experiences that are not 
immediately attainable
(i.e., delayed gratification)

Definition



Is mental health something that 
students and staff can hang up at the 

school house door?



SAMHSA’s Definition: 

“Mental health is defined as…
how a person thinks, feels, and acts when 

faced with life’s situations... This includes 
handling stress, relating to other people, 
being able to concentrate, and making 

decisions.”



Prevalence

1 out of 5 children meet criteria for a 
mental health diagnosis 

(anxiety, depression, trauma, anger)



Why Social, Emotional, and Behavioral 
Programming? 



Brain Health = Behavioral Health



Adverse Childhood Experiences (ACEs)

• Two thirds of youth 
have ACE scores of 
1 or more

• 1 out of 8 have ACE 
scores of 4 or more

• ACEs are experiences in 
childhood that are 
unpleasant and hurtful.

• Sometimes referred to as 
toxic stress or childhood 
trauma



What are ACEs?



Findings Continued





Nurturing, Reinforcing and Responsive 
Host Environments



Nurturing Environments 
• Secure relationships that 

create sense of belonging, 
respect and safety

• Clear expectations for 
behavior, consistent 
application to provide 
adequate structure

• Compassionate yet firm 
limiting setting (teaching 
that behaviors have 
consequences)



Reinforcing Environments 

• People within the system are 
recognized and acknowledged 
for the energy and effort they 
put in

• A variety of symbols are used to 
provide contingent access to 
desirable experiences based on 
behavior



Responsive Environments

• Provide children with 
experiences they need to 
develop the necessary 
knowledge and skills to meet 
the demands of work, 
personal, and civic aspects of 
life

• Early and timely intervention 
when struggles / problems 
first emerge





Metaphor
Cooking Recipe

• Promoting optimal student outcomes is like a good cooking recipe 
that involves the integration of core active ingredients
– An active ingredient is a component of a recipe that helps 

achieve its desired outcome
– Single active ingredients represent necessary features of the 

recipe, but insufficient alone to produce the desired outcome

=



The Recipe for Optimizing 
Student Social-Emotional and Academic Success

What are the ingredients?



What are the ingredients?

• Environmental ingredient
– A safe, nurturing, structured/predictable, and 

reinforcing environment



What are the ingredients?

• Relationship ingredient
– All students and staff feel welcomed, valued and a 

strong sense of belonging



What are the ingredients?

• Knowledge and skills ingredient (i.e., teaching 
and learning)
– Teach the knowledge and skills that enable 

students to meet the demands of civic, work, and 
private aspects of life



What are the ingredients?

• Sense of purpose, hope and future orientation
– Students acquire the knowledge and skills that 

enable academic and life success 



What are the ingredients?

• Relentless approach to meaningful family and 
community engagement 
– Schools are the hub of communities – provide 

critical access points



What are the ingredients?

• Needs-driven continuum of supports to tailor 
and align intensity of supports to student need 
– Ensures that all students receive needed supports to 

be successful



Linking Ingredients to Implementation

School-wide PBIS & Proactive Classroom 
Management Strategies

Ingredients Selecting what to implement

❖ Create a positive, structured, predictable 
and safe environment for all students

❖ Positive relationships with all students to 
promote sense of belonging and connection to 
school

❖ Rigorous, effective instruction to teach 
students academic, social, emotional, and 
behavioral skills that enable school and life 
success

❖ Promote student agency in order to cultivate 
a sense of purpose, positive mindset, and 
motivation in students

❖ Family and community engagement

❖ Continuum of intensifying supports so all 
students access the supports they need to 
be successful

Restorative Practices or Establish, 
Maintain, Restore Method

Culturally responsive, evidence-based 
curriculum and instructional strategies

Growth mindset lessons, strategic goal 
setting (WOOP), future possible selves

Cultural/community brokers; school-
home communication system

Multi-Tiered System of Support 
framework



Multi-Tiered System of Supports



Establish, Maintain, and Restore 
Positive Relationships
Social belonging and connection as 
a core human need for 
engagement in any setting
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Establish-Maintain-Restore is an approach that enables 
teachers & support staff to reflect on the their 
relationship status with each student and strategically 
and intentionally guide their interactions with students

• Intentionally 
building positive 
relationships 

Establish

• Keeping 
relationships intact 
through ongoing 
positive interactions

Maintain • Reconnecting with 
the student after a 
negative interaction 
to restore the 
relationship

Restore



Magnitude of Impact of
Teacher-Student Relationships



Banking Metaphor

• Relationships are like a 
bank account in that:
– One cannot withdrawal

from a person until deposits 
have been made

– Once one has made 
sufficient deposits into the 
relationship, one can 
skillfully withdrawal from it 
for a variety of purposes 



Monitoring Relationship Status:
Monthly Reflections to Inform Strategic Interactions



Triage Approach to Relationships:
Assessing Who Needs it the Most

Separating low hanging 
fruit (i.e., easy to build 
relationship) from those 
students who may be 
harder to reach and 
connect with



Establish Phase: 
Intentionally Build Positive Relationships

Strategies for everyone:
• Quality time/Banking time
• Gather, track, and acknowledge something about the student
• Wise feedback
• Positive salutations on a daily basis

Targeted strategies:
– Positive farewells 
– 2 by 10
– Banking time +
– Secondhand compliments
– Parent wise feedback



MAINTAINING the Relationships with Students:
Ongoing Positive Interactions

The 5 to 1 ratio of positive to negative 
interactions (the “Magic Ratio”)

– Behavior specific praise - paying attention 
to and recognizing/ acknowledging a 
specific behavior

– Praise effort, growth, persistence, trying 
something new 

– Laughing with--not at--students
– Responding to a behavior problem with 

empathy
– Noticing when a student is not there
– Seeking student input and advice

5:1
Gets the
job done!!!



Restore Phase: 
Reconnecting with the Student after a Negative 

Interaction to Restore the Relationship

Goal
• Reconnect with the student after a negative interaction 

to repair harm through a skillful communication to 
restore the relationship
– Reconnect and repair in order to restore (R3)

Actions

• Find an opportunity to reconnect with the student, 
select from 1 of 5 skillful communication techniques,
and deliver it genuinely and authentically to the student



When is Restore Needed?

Changes in student’s 
behavior

Your internal feelings Following a negative 
interaction

- changes in eye contact
- starts ignoring your 

instructions
- argues, debates, 

challenges more than 
usual

- starts shrugging when 
you ask questions

- becomes more 
withdrawn

- you don’t like/are 
annoyed by the student

- argument/disagreement
- removal from class
- unintentionally 

embarrassed the 
student

- misunderstanding (e.g., 
student takes 
constructive feedback 
personally)

- student gives you 
negative feedback (can 
be about other teachers 
or the school in general)

These MAY indicate a need to restore the relationship.



Restorative Communication Techniques
1. Letting go of the previous interaction -‘do-over’(fresh 

start)
2. Ownership for the problem (admitting one’s own mistake)
3. Empathy statement (demonstrating an understanding for 

the student’s perspective)
4. Statement of care (separating deed from the doer)
5. Collaborative problem-solving to identify a win-win 

scenario

RESTORING the Relationship after Conflict



Social-Emotional Learning:
Adopting a curriculum that supports 
students to learn self-regulation and 
decision-making skills that lead to increased 
resilience and school and life success
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What is Social and Emotional Learning?

social & 
emotion

al 
learning 

Self-
awareness

Social 
awareness

Relationship 
Skills

Responsible 
decision-
making

Self-
management

Recognizing one’s emotions and 
values as well as one’s strengths 

and limitations

Making ethical, 
constructive

choices about 
personal 

and social behavior

Forming positive relationships, 
working in teams, dealing 

effectively with conflict

Showing understanding and 
empathy for others

Managing 
emotions and
behaviors to 

achieve 
one’s goals





Implementing an SEL Curriculum

• Delivery
– What?

• Selecting a high quality curriculum
– When and where?

• Time and day of the week 
• Homeroom, advisory period, health class, other 

classroom setting
– Who? 

• General education teacher, health teacher
– Master scheduling issue
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Selecting a high quality curriculum

Evidence

Feasibility

Fit with 
Context and 
Community

Tailored to 
Needs 



Isn’t this the responsibility of homes?
• How many of you are a parent?

• How many of parents have the knowledge and skills 
to teach Algebra II in the home? 

• Teaching social-emotional skills goes beyond the 
knowledge and skillset of most parents



Proactive Classroom 
Management:
Prevention-oriented 
strategies that promote 
academic engagement and 
decrease problem behaviors



Structured Environments
Proactive Classroom Management

1. 5 to 1 ratio of positive to negative 
interactions (Magic ratio)

2. Smiling and being nice
3. Positive greetings at the door to 

establish a positive climate
4. Communicating competently w/ 

students
5. Wise Feedback
6. Non-contingent reinforcement

7. Precorrection
8. Organizing a productive classroom (effortless to pay 

attention, flow, limit distractions, seating)
9. Providing numerous opportunities to respond
10. Classroom rules/expectations and procedures are visible 

and known by every student
11. Teach, model, and reinforce behavioral expectations
12. Transitions are managed well
13. Independent seatwork is managed and used when needed
14. Teacher proximity and mobility
15. Class-wide motivation system to reward desirable behavior
16. Goal setting and performance feedback
17. Visual schedule of classroom activities
18. Effective cueing systems to release and regain attention

Relationship Strategies Procedural Strategies



Positive Greetings at the Door



School-wide PBIS:
Teaching, Modeling, Cueing and 
Reinforcing Common Behavioral 
Expectations to Create Positive 
School Culture & Climate



School-Wide PBIS:
7 Steps of Implementation

1. Establish 3-5 positively stated, teachable behavioral expectations
2. Create a behavioral expectation by setting matrix
3. Develop a schedule for ongoing teaching of expectations
4. Post expectations in every setting to cue and prompt behavioral 

expectations
5. Create a motivation system to recognize and acknowledge 

students for exhibiting the behavioral expectations
6. Develop a progressive method of responding to problem behaviors 

with clearly defined categories of problem behaviors
7. Gather data on disciplinary sanctions that could inform decision 

making



• Establish 3 to 5 behavioral 
expectations (e.g., safe, 
respect, responsible)

• Teachable
• Positively stated (Dos not 

Don’ts)
• Memorable

School-Wide PBIS:
Step 1: Establish Common Expectations



School-Wide PBIS:
Step 2: Create a Behavioral Expectation by Setting Matrix



• Teaching expectations on a 
regular basis in all settings (small 
group, recess, lunch, etc.)

• Model (i.e., show) examples and 
non-examples of behavioral 
expectations
– Showing students what to do and       

what not to do 
• Practice and feedback (i.e., role 

play)
– Create situations and allow 

students to practice the behavioral 
expectations

School-Wide PBIS:
Step 3: Schedule for Ongoing Teaching of 

Behavioral expectations



• Cue expectations by providing visual signals or 
nonverbal prompts
– Everyone can benefit from a prompt or a cue now and then 

to remind them of the expected behavior
– Helps bring the expectations to the forefront of the students 

mind during a particular activity 

School-Wide PBIS:
Step 4: Creating a cueing system to promote 

behavioral expectations



• Reinforcement of students when 
they exhibit behavioral expectations

• Praise & positive recognition
• Earn rewards
• Privileges (first in line, extra free time, 

class helper, preferred seat, etc.)
• Obtain currency that can be exchanged 

for desirable experiences

School-Wide PBIS:
Step 5: Creating a robust motivation system



School-Wide PBIS:
Step 6: Creating a progressive discipline system



Responding to Problem Behavior
Pr

og
re

ss
iv

e 
Re

sp
on

se

Proximity control 

Redirection strategy

Ongoing Monitoring

Prompt expected behavior

Teaching interaction

#1 warning of consequence with “Think Time’

#2 delivery in-class disciplinary consequence

#3 request for office support process

Reconnect, 
Repair, & 
Restore 

Relationship



School-Wide PBIS:
Step 7: Gathering and Using ODR and Climate Data



Targeted/
Intensive

(High-risk students)
Individual Interventions

(3-5%)

Selected
(At-risk Students)

Small Group or 
Individual Strategies

(10-25% of students)

Universal
(All Students)

School/classwide, Culturally Relevant  
Systems of Support  

(75-90% of students)

Tier 2 Menu:
• Performance-based Interventions

• Behavioral contract
• Self monitoring
• School-home note system
• Structured, mentor-based program
• Class Pass Intervention
• Goal setting with problem solving

• Acquisition-based Interventions
• Small group social-emotional skills

• Social skills
• Executive functioning
• Emotion regulation

Tier 2 Menu of 
Supports



Match
• Match the student to the 

most precise and 
appropriate intervention

Map
• Map out who is implementing 

core components of the 
intervention to increase the 
fidelity with which the 
intervention is implemented 

Monitor
• Gather baseline data and 

begin monitoring student 
response to the intervention 
and intervention fidelity 

Meet
• Meet as a team to 

review data and 
make a data-
driven decision

IM4 – Intervention Programming from Beginning to 
End

Match, Map, Monitor and Meet



Match
• Match the 

student to the 
most precise 
and 
appropriate 
intervention



Step 1: Define the 
need

Step 2: Determine 
why the need is 

happening

Step 3: Select an 
intervention to 

address the need

Step 4: Implement 
the intervention 
with fidelity and 

determine 
whether it was 

effective 

Needs-Driven Process

Student 
Intervention
Matching 
System



Root Cause Analysis: 
Assessment-to-Action

• Theoretically-informed, data-
driven approach to determine 
the root cause that explains 
why the academic, emotional, 
and/or behavioral need

• Linking root cause to 
intervention
– root cause must be amenable to 

intervention 
(malleable/alterable) so it can be 
linked to a precise intervention 
that educators have 
ability/control over to implement



Why a menu of evidence-based 
interventions?

• Students with social, emotional 
and behavioral problems are a 
heterogeneous group of 
students

• One-size-fits-all approach to 
intervention results in lackluster 
outcomes

• Matching students to the most 
precise intervention requires 
having a menu of options to 
select from



A person will ALWAYS struggle when the 
environment demands: 

(1) a skill he or she does not possess (ACQUISITION 
DEFICIT) 

OR
(1) behavior or skills the person is not properly motivated 

to exhibit
(PERFORMANCE/MOTIVATIONAL DEFICIT)



Acquisition vs. Performance
Descriptor Acquisition Intervention Performance 

Intervention
Explanation of the 
need

Need occurs because the 
student does not possess the 
requisite skills/behaviors to 
meet the demands of the 
environment

Need occurs because the 
student is insufficiently 
supported by the 
environment to exhibit 
the desired behavior or 
use specific skills

Student deficit Student lacks a skill/behavior 
that is necessary to meet the 
social or academic demands 
of the environment

Student is not properly 
motivated and/or 
supported to utilize 
skills/behaviors s/he 
already possess

Type of problem Can’t Do Won’t Do
Focus of the 
intervention

Instructional intervention 
that focuses on teaching the 
student skills or behaviors to 
effectively meet the demands 
from the environment

Intervention that is 
embedded in the 
environment that 
prompts, encourages, 
and motivates student to 
use skills/behaviors he 
or she already possesses



IDENTIFY and 
DEFINE the main 

problem of concern

Analyze WHY the 
need is happening

Acquisition
(Can’t Do)

Performance
(Won’t Do)

Student 
Intervention 

Matching 
System

Intervention designed to teach 
student lagging social, 

emotional regulation, or 
executive skills to meet 

demands from the environment

Intervention designed to 
encourage and motivate the 
student use the behavior or 

skills the student is fully capable 
of exhibiting

Categories of Interventions



Student Intervention Matching - Form



Example Evidence-based Performance- and 
Acquisition-Based Tier 2 Interventions

Performance-based Intervention Acquisition-based Intervention

• Structured School-based 
Mentoring
– e.g., Check in/Check out

• Behavior contracting
• Class Pass Intervention
• Self-monitoring 
• School-home note system

• Traditional social skills training
• Emotion Regulation

– Anxiety
– Anger
– Trauma 

• Executive functioning
– Organization
– Impulse control
– Attention regulation



Targeted/
Intensive

(High-risk students)
Individual Interventions

(3-5%)

Selected
(At-risk Students)

Small Group or 
Individual Strategies

(10-25% of students)

Universal
(All Students)

School/classwide, Culturally Relevant  
Systems of Support  

(75-90% of students)

Tier 3 Menu:
• Function-based Behavior Intervention 
Plan

• Antecedent strategies
• Teaching strategies
• Consequent strategies

• Mental health intervention
• Cognitive behavior therapy

• Anger/conduct/aggression
• Anxiety
• Depression
• Trauma
• Other

• Home-based support
• Evidence-based parent training 
• Referral for parent mental health support
• Social worker involvement

Tier 3 Supports



The main 
behavior(s) of
concern

The purpose or 
reason why 
the problem
behavior occurs
(i.e., function)

3. Setting Events

An event that 
increases the 
likelihood that 
the trigger will 
provoke the 
behavior 

2. Triggering
Antecedents

4. Maintaining
Consequences

1. Problem
Behavior

The immediate 
event that 
provokes the 
behavior

Defensible Hypothesis Statement Summarizing the Results of the FBA 



The main 
behavior of 
concern that is 
having a 
negative
impact

The reason why 
the problem
behavior occurs
(i.e., function)

3. Setting Events

An event that 
increases the 
likelihood that the 
trigger will provoke 
the behavior 

2. Triggering
Antecedents

4. Maintaining
Consequences

1. Problem
Behavior

5. Desired
Alternative

6. Typical
ConsequencePathway Chart

A functionally-
equivalent 
replacement
behavior that is 
socially 
acceptable

7. Acceptable
FERB

In the presence 
of the trigger, 
what we want all 
students to do

What the typical 
payoff is for 
exhibiting the 
desired behavior 

The immediate 
event that 
provokes the 
behavior

Key question:
Can the student go on the 

upper pathway when 
faced with the trigger?



Assessing School Climate



Broad Measures

• Panorama Education – SEL and Student Success
• Social Emotional Health Survey
• Authoritative School Climate Scale 
• Responsive Environmental Assessment for Classroom 

Teaching
– FAST Bridge

• Minnesota Student Survey 
• Comprehensive School Climate Inventory (CSCI)



Panorama Summary



Social Emotional Health Survey

http://www.michaelfurlong.info/research/covitality.html



Authoritative School Climate Scale 
Structure + Support = Safety, Order, & Productivity



Narrow Measures
• Student Engagement 

– Student Engagement Inventory 
– Student Engagement Scale

• Subjective Wellbeing 
– Student Subjective Wellbeing Questionnaire (SSWQ)
– Teacher Subjective Wellbeing Questionnaire (TSWQ)

• Relationships
– Teacher-Student Relationship Questionnaire 
– Student-Teacher Relationship Scale

• Bullying 
– Bullying Prevalence Questionnaire



crcook@umn.edu
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